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Union changes tack

Thabo Mohlala 

T he South African Demo-
cratic Teachers Union 
(Sadtu) is embarking on 
a low-key drive to restore 
the public trust and faith 

it has lost through being widely per-
ceived as putting the interests of its 
members before the education of 
children. 

Recently the union has been send-
ing out media alerts about its 
teacher development workshops. In 
June it held two such workshops, in 
which about 500 of its members 
took part. 

Political analyst Aubrey Matshiqi 
said even if this is not Sadtu’s objec-
tive, inviting the media to its train-
ing sessions could be interpreted as 
a move to project a new positive 
public image. He said the union 
seems to be trying to “manage per-
ceptions” about its profile, and is 
highlighting the fact that it is con-
cerned about developmental issues.

Matshiqi said Sadtu’s biggest chal-
lenge has always been about how to 
strike a balance between its per-
ceived “militancy” and “develop-
mentalism”. Because its history is 
rooted in struggle politics, he added, 
it is not easy to abandon the use of 
the strong political rhetoric and rad-
icalism that characterised the 
period before democracy.

But union spokesperson Nomusa 
Cembi vehemently refuted the sug-
gestion that the workshops are part 
of union’s strategy to burnish and 
repackage its image. She said the 
training they are undertaking are 
not a “knee-jerk reaction or a PR 
exercise”. She said Sadtu is training 
its members as part of fulfilling 
their “2030 Vision”. 

The vision, added Cembi, is “pil-
lared on among others creating a 
learning nation and servicing union 
members”. She said that the pream-
ble of Sadtu’s constitution “asserts 
our commitment to education as a 
tool to transform the lives of people 
in South Africa”. 

The first training workshop took 
place at the beginning of the month 
where 320 principals, deputies and 
heads of department from Butter-
worth and Idutywa districts in the 
Eastern Cape were trained in 
Instructional Leadership and 
School Management. Cembi said 
they focused on these two districts 
because they “are among the worst 
performing districts”, and that they 
believe “this is one step in the many 
to enable principals to organise 
their schools to improve the quality 
of teaching and learning”. 

The second workshop was held in 
Muldersdrift, Gauteng towards the 
end of June, and was aimed at Inter-
mediate Phase Lead Teachers from 
all nine provinces. 

It focused, according to Cembi, on 
aspects such as teaching methods, 
content selection and planning 
assessment.

She added that workshops date 
back to 2010, where Sadtu assisted 
members with developing skills in 
how to teach the new curriculum. 

Cembi said the union launched 
the Curtis Nkondo Professional 
Development Institute to ensure 
that workshops are better co-ordi-
nated and structured. 

Named after the union’s founding 
president, the facility works closely 
with Nelson Mandela Metropolitan 
University and other professional 
institutes to deliver professional 

teacher development training. Since 
2010, claims Cembi, they have 
trained close to 80 000 teachers.

Sadtu gained notoriety because of 
the number of crippling strike 
actions it initiated to force conces-
sions from the department of basic 
education. 

As its membership is almost half 
of the country’s teaching force, its 
strike actions have always had a 
devastating impact on schooling 
across the country. 

The recent Ministerial Task Team 
report — blaming the sale of teach-
ing posts on some union members 
— further fuelled negative public 
sentiment. 

Matshiqi said the union stands to 
benefit if it continues to be involved 
in initiatives that build and promote 
the profession, such as upgrading 
the skills of its members.

Sadtu is ramping up 
training workshops, 
possibly to project a 
new image

Sadtu members attending a teacher development training workshop later this month in Muldersdrift in 
Gauteng. Photo: Supplied
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Teaching: a 
difficult job 
worthy of 
recognition

Thabo Mohlala 

S arah  Hat t ingh ,  who 
recently won the Excel-
lence in Primary School 
Teaching category of 
the prestigious annual 

National Teaching Awards (NTA) 
has every reason to feel “enor-
mously honoured”. 

Winning at such a high level is 
no mean feat, for she was pitted 
against her equally competent and 
hardworking peers, nationally. 

I asked her a few questions to 
find out what keeps her going and 
what she likes about teaching.

When did you start 
teaching?
I started teaching in 2003, directly 
after completing my degree at the 
University of Natal.

Why did you choose 
teaching?
I had many aspirations when I 
started studying and followed a 
degree leaning toward psychology 
as a profession, but during this 
time I realised that I have always 
loved teaching and helping others. 

Since I was a small girl I always 
took it upon myself to teach and 
guide others who needed help. I 
always have involved myself in 
teaching of some form! 

It was this internal spirit of 
teaching, which was so strong that 
I could not imagine doing any-
thing else. It feeds my soul.

What do you like most about 
teaching?
I love seeing learners develop. It 
is my greatest passion to see how 
they grow before my eyes and 
become powerful and independent 
leaders of their own destiny. 

I love that teaching is not only 
limited to subject content. I love 
that I can have a hand in the 
development of a future genera-
tion who will display moral values 
and strength of character in the 

shaping of everyone’s tomorrow. 
The mere thought that the 

seeds we plant today in learners 
will become the resounding echo 
that shall linger through eternity 
is an experience that cannot be 
compared.

What does winning the NTA 
mean to you?
Winning the NTA is an enormous 
honour. It is a title that I will 
uphold with pride and will never 
forget. The recognition for a dif-
ficult job was so inspiring and I 
really felt that what I do on a daily 
basis does not go unrecognised by 
the department of education. 

It is even more of an honour for 
me as I am not employed by this 
department; it really does show 
how they take the time to recog-
nise all teachers in the country.

What inspires you to keep 
going in your job?
The fuel that keeps me going every 
day is the love of the children. The 
diversity in our schools and the 
unique personalities are amazing. 
It is so amazing that I get the hon-
our of being a large part of many 
learners’ life journeys. 

I take such pride in seeing the 
learners reach their full potential 
and even beyond.

How do you relax?
I love to spend time with my sup-
portive, inspiring husband and 
my beautiful daughters. They are 
the centre of my world. When 
relaxing at home I enjoy spending 
time with my horses and crafting 
with my family. 

I paint and crochet and we are 
always busy with a project in the 

home. My husband is an incred-
ible artisan who is often the logic 
and brains behind many of my 
projects. I also look forward to my 
Zimbabwe missionary trips which 
I take every year. I am currently 
opening a school there in a rural 
village. 

Message to teachers out 
there
Do everything that you do with 
your entire soul. Love each and 
every child who comes through 
your door. They have a life story 
and you are part of it. Do not 
see the learners as mere bod-
ies that fill the seats in your 
class, embrace their uniqueness 
and allow them to teach you as 
well. We are all part of this huge 
unfolding story that we call life … 
leave your mark!

Love each and every child who comes 
through your door

I realised that I have 
always loved teaching 
and helping others. 
Since I was a small 
girl I always took it 
upon myself to teach 
and guide others who 
needed help. I always 
have involved myself 
in teaching of some 
form! 
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Young and multi- 
talented

Kobela Mokgohloa is a 
young, highly motivated, 
con f ident ,  energe t i c 
emerging farmer in Win-
terveldt, northwest of Pre-

toria. His farm produces cucumbers 
60% of which are sold to the big 
retailer Massmart with 40% going 
to fresh produce markets in Johan-
nesburg and Pretoria. He employs 
15 people. He is a multi-talented 
person with extensive knowledge in 
both aviation and agriculture. 

His experience in the former 
includes manufacturing SLICK 
360 aircraft and being fixed wing 
pilot after he completed his private 
pilot’s licence in 2007. He is experi-
enced and knowledgeable in hydro-
ponic farming and cattle feedlot 
earning a string of accolades such 
as ‘Top young commercial farmer 
in 2014’, ‘Fastest growing farmer’ in 
2013 and ‘Young farmer of the year’ 
in 2013 and 2014. 

A list of his other achievements 
includes:
• The top youngest boss – 2015  

(Sowetan) 
• Suppliers development pro-

gramme – Gordon institute of 
business  science (GIBS) - (2014) 

• Top young informal market 
farmer – (2013)

• A board member of the Dr Sam 
Motswenyane foundation -2013

• Artificial insemination on cattle – 
Taurus Animation  Development 
(2012)

• Farming course – Batho Pele  
- 2010

• Business and Market coaching –
Tletli Makhetha – 2010

• Comparative Company Analysis 
and productivity capacity 
Building programme 

• Editor of the year for school mag-
azine (2005)

• JSE School programme award, 
Best Sales man (2004)
He also graced the pages of vari-

ous newspapers, magazine and TV 
programmes such as Rekord and 
Sowetan, Farmers’ Weekly and 
TV Agriculture magazines such as 
Making Moves, Living Land and 
Agri-TV.

Which primary school did 
you go to?
I attended Capital Park Primary 
School in 1994 and I was amongst 
the first three black children in 
the whole school. I did my matric 
at Potchefstroom High School for 
Boys in 2005.

And which tertiary institu-
tion did you go to?
Before I became a pilot, I had 
great interest to study geology at 
Tshwane University of Technology 
in Pretoria. After I have been 
accepted I decided to change my 
plans and went to study aviation at 
a private institution. 

Who were your favourite 
teachers?
Through out my schooling between 
grade 8 and grade 12, I enjoyed all 
my maths teachers. They all hap-
pen to be very good road runners 
and today I am also a passionate 
road runner myself.  As a result, 
I would perform very well in the 
classroom because I use to enjoy 
how they conduct themselves out of 
the classroom. 

What influence did they have 
on you?
The one thing that I learned from 
all my teachers and what made 
them so special was the way they 
behaved out of the classroom. If 
you see them in the streets you 
still have the same respect as if you 
were in the classroom. 

That taught me to acknowledge 
the responsibility of managing both 
work and home very professionally 
and with pride. As a result I man-
aged my workplace the very same 
way I manage my home. 

What were your favourite 
subjects and why?
Over and above maths, I enjoyed 
accounting. My reasoning has 
obviously changed as I got older, 
but I am glad I took those subjects 
especially now that I am in busi-
ness. I can analyse financial state-
ments and formulate cash-flow 
projections.

Describe the qualities that a 
good teacher should have or 
display?
• He or she needs to be a very good 

role model
• Must have leadership skills
• Must be very open-minded 
• Trustworthy 

What are the things a teacher 
should never do or say?
We should not forget that teachers 
are also humans and they do make 
mistakes. I think the one thing a 
teacher should never do is to share 
a secret that was told in confidence 
by a learner to the public. 

Lastly a teacher should never 
say that a learner is stupid or slow. 
That will really demoralise the 
child completely. Teachers should 
always remember they are our 
fathers and mothers whilst we are 
at school.

What message do you have 
for teachers?
You are so underrated yet we forget 
that you moulded us and the coun-
try to what it is today. Thank you!

Kobela Mokgohloa’s cucumber farm provides jobs to the locals. Photo: Supplied

Teachers should always remember they 
are parents when learners are at school

The one thing that I 
learned from all my 
teachers and what 
made them so special 
was the way they 
behaved out of the 
classroom.
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Tweak it while supple 

Thabo Mohlala

Fikile Khambule and Dineo 
Phala have some things in 
common: love and passion 
for children, and the fact 
that they both established 

care centres in Alexandra’s Exten-
sion 7. Khambule’s centre is called 
Sunshine Nursery School, and Pha-
la’s, Mante Day Care. 

When they started their centres 
they did know how to teach kids, 
let alone how to run their facilities. 
For Khambule, the idea to start 
the nursery school came after she 
helped at her aunt’s day care centre. 
“She would always encourage me 
to start my own because she real-
ised I relate well to children,” says 
Khambule. “In 2013, I decided to set 
up my own. My biggest and immedi-
ate concern was how to engage the 
children in meaningful and stimu-
lating activities.” 

Phala was motivated to start her 
centre by her sister-in-law, who also 
operates her own day care centre. 
She then took basic and introductory 
courses in early childhood develop-
ment (ECD). In 2012, with just R900, 
she opened her own centre, start-
ing with seven children. By the end 
of the same year, the number had 
grown to 17, with three children able 
to start their formal schooling. 

Beneficiaries
Today they are both qualified as 
ECD practitioners, thanks to Asha 
Trust and Spur Foundation. They 
are among the first 10 beneficiar-
ies of an initiative funded by the 
foundation to upskill owners of 
community-based care centres. The 
owners learn to teach better and run 
their centres as sustainable small 
businesses. According to the trust, 
the country faces a shortage of an 
estimated 500 000 qualified ECD 
practitioners.

Meeting of minds
Deidre Caulwell, the trust’s director, 
said they partnered with the foun-
dation because of their shared com-
mitment to improving ECD educa-
tion in the country. The foundation’s 
chairperson, Ronel van Dijk, says 
there is a value-fit between the two 
organisations. “The foundation is 
all about children — nourishing and 
nurturing their body and minds, 
while Asha Trust also puts emphasis 
on the need to intervene at the early 
stage of development. Investing 
in ECD provides greater returns 
to society than any other form of 
human capital investment.”

Last year her foundation donated 
R230 000 to support 10 day care 

centres in Alexandra; the centres will 
also have access to FoodBank South 
Africa, which provides fresh and 
nutritious meals daily to the chil-
dren. After the training, the owners 
of the centres will identify 10 more 
women whom they can mentor.

Asha Trust, which boasts a pool 
of expert trainers, equips the practi-
tioners with: 
• Balanced eating and meal plans 

to optimise children’s brain 
development;

• Training materials to address 
entry-level learning standards of 
the caregivers and teachers;

• Training in relevant legislation so 
that care centre owners can regis-
ter their facilities;

• On-going administrative support 
to enable crèches to receive the 
government subsidy of R15 per 
child daily;

• Financial management skills to 
enable care centre owners to pre-
pare budgets; and

• Rigorous on-site mentoring and 
vocational support to teachers 
and crèche owners.

Training adds value 
Both Khambule and Phala hail the 
foundation and the trust. “With the 
training I learned how to run a suc-
cessful centre in terms of adminis-
tration, games designed to stimulate 
the children, financial management 
and the layout of the centre,” says 

Phala. Adds Khambule: “I now 
know how to stimulate the children 
and also how to handle cash and do 
the budget, thanks to the training.”

The trust’s chairperson, Tshepo 
Motsepe, says this is part of their 
contribution to the national devel-
opment plan, which recognises ECD 
as a “national imperative”.  She says 
their training model is designed to 
accommodate the women’s level 
of education: “Our skills-training 
programme facilitates job crea-
tion opportunities for unemployed 
women with limited formal educa-
tion. This ensures the sustainability 
of the ECD centres by women, who 
are empowered to lead economi-
cally and socially productive lives.”

Care centre owners 
in Alexandra 
receive professional 
training to upgrade 
their teaching 
skills and run their 
facilities sustainably

Lina Mathekga and the little ones at Enjabulweni Day Care Centre in Alexandra. Photo: Marcel Meijer

FACULTY OF EDUCATION Calling all REQV 14 TEACHERS

BEd Hons degree giving you 
the opportunity to choose 
from 7 different electives – 
fields of specialisation:

•	 Multiliteracies
•	 Life	orientation	education
•	 Inclusive	education
•	 Education,	Law	and	Policy
•	 Learning	support
•	 Mathematics	education
•	 Science	education

All	educators	who	would	like	to	find	out	more	about	the	University’s	distance	education	
programmes	are	invited	to	return	this	coupon	to	PO	Box	22041,	Helderkruin,	
Roodepoort,	1733	or	Fax	it	to	011	768	1248.

For	further	enquiries,	kindly	contact	Andries Pelser	at	011 760 3608	or	073 232 3173,	
or	to	send	and	email	to	edutel_upta@iafrica.com	*	www.edutel.co.za

Title:___________	Intials:___________	Surname:______________________________________________

Postal	Address:___________________________________________________________________________

___________________________________________________________________________________________

Tel	(w):_________________________	(h):__________________________	(cell):_______________________

Programme	in	which	you	are	interested	in	recieving	further	information:

___________________________________________________________________________________________MAKE THIS YEAR COUNT!



5

June 2016 theTeacherEducation Indaba

Teacher Reporter 

Gallagher Convention 
Centre in Midrand was 
the place to be for this 
year’s prestigious Edu-
Week.  It is considered a 

premier networking platform that 
brings together key education play-
ers including teachers, learners, par-
ents, professionals, policymakers, 
researchers, entrepreneurs, senior 
government officials and ministers. 

Held over June 29-30, the popular 
education indaba is about advancing 
educational knowledge in Africa and 
responding directly to the needs and 
expectations of the industry. 

One of the exhibitors, the Teacher, 
occupied Stall D5, and became an 
instant hit with visitors from day 
one. Virtually every teacher, princi-
pal, provincial education official, and 
thought leader stopped at the stall. 
Some came for a general, casual chat 
about the publication, asking ques-
tions about how to subscribe, while 
others praised its rich, relevant and 
informative content. 

The highlight was the reader sur-
vey that teachers could fill in. The 
names of those who took part were 
automatically entered in a draw, and 
each day three winners walked away 
with great prizes! Here is what tran-
spired …

the Teacher ignites EduWeek

Thabo Mohlala and Masetlaoka Media CEO, Phindile Xaba, 
handing over prizes to the winners.  
Photos: Kalonji Abondance

“This will work for the little ones”, seems to be what these teachers are saying. Learning in a fun way! Photos: Robert Smith

Teachers getting a feel of the whiteboard. 

Dlayani James Mathye from Malamulele, 
Limpopo. 

Carren Isley from De La Salle Holy Cross 
College, Gauteng.

Kamelo Eric Leroala from Thari-ya-Tshepe 
Intermediate School, Botshabelo

Katlego Thwane, Dobsonville, Gauteng.

Principals from Taung, North West. From left: 
Itumeleng Molefe from Majaneng Secondary 
School. Middle: Gaolaolwe Obotseng 
from Kgotsietsile Lethola High School. 
Right: Tebogo Chabaesele from Goitseone 
Mankuroane Primary School.
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Technology that gives you ‘Extra marks’

Thabo Mohlala

Ngwako Ramalatsi, a grade 
11 learner at Dendron 
Secondary School, 60km 
north of Polokwane, Lim-
popo, vows to ace this 

year’s examinations and next year’s 
too. He went as far as predicting his 
class would put the school’s name 
on the map, with excellent matric 
passes in 2017. This is because his 
school played host to the launch of a 
recent digital learning initiative that 
promises to make learning exciting 
both at home and in the classroom.

Called Extramarks, with the 
promise of “bagless learning”, it is a 
digital learning provider delivered 
via “smart learn classes, tablets and 
after-school solutions”. Ramalatsa is 
especially pleased at not having to 
tote heavy schoolbags to and from 
school, because everything needed 
is contained in the tablets. 

Country head of Extramarks, 
Tanay Kumar, says so far the tech-
nology is available in 7 000 schools, 
from grades R to 12. He said it is 
aligned to the CAPS (Curriculum 
Assessment Policy Statements) cur-
riculum and has been developed to 
empower teachers in the classroom. 

It is informative and interactive and 
this makes learning, he says, more 
engaging for today’s technologically 
attuned learners. 

Embrace technology
Moloko Matsapola, under whose 
helm the school consistently per-
formed among the top 10 in the 
country, is equally optimistic. 
“Change is inevitable; we cannot 
avoid or resist it. The only thing 
we can do is to embrace it as teach-
ers. Today’s learners get easily 
bored by conventional methods of 
teaching. But give them any digital 
gadget, and they suddenly become 
animated.” 

He says this is an opportunity 
for the learners “in this part of the 
world” to catch up with their peers 
“in the urban areas and other parts 
of the world”. Importantly, he says, 

the initiative spares teachers the 
drudgery of having to keep inven-
tories of books that learners some-
times return and sometimes lose. 

Teachers excited
Physical sciences and maths 
teachers, Jameson Chikande and 
Nathaniel Masetla, also welcom the 
project. “With this technology I can 
cover more content with less time. 
It also motivates and keeps learn-
ers engaged during lessons,” says 
Chikande. Adds Masetla: “Marking 
of class or homework is also easy. It 
trains learners in time management 
and their participation is always 
high, while absenteeism is notice-
ably very low.” 

Bobby Raphahlele, from the pro-
vincial education’s e-learning direc-
torate, echoes the teachers’ senti-
ments. “It will enable the school to 
compete with other top-performing 
schools in the province. Teachers 
are able to finish the syllabus within 
a very short space of time and this 
gives them enough time to do revi-
sion. I also like the animations and 
virtual laboratories where learners 
can do experiments using three-
dimensional apparatus.”

Judging by Ramalatsi’s exuber-
ance and the twinkle in his eyes, his 
dreams of excelling in his matric 
exams looks certain, come end of 
next year!

For more information, vist:  
www.extramarks.co.za or email: 
info@extramarks.co.za.

A digital learning 
initiative promises 
smart teaching and 
learning solutions

Nathaniel Mathekga using Extramarks’ technology during his science lesson. Photo: Hush Naidoo

Extramarks boasts 
the following eight 
features:
• Smart learn content — curriculum aligned digital learning content 

developed by subject matter experts, with learner-focused teach-
ing methodology;

• Classroom tablet solution — an innovative tool that transforms 
conventional classrooms into more functional and collaborative 
spaces, where both learners and teacher can interact in real time;

• Smart learn class — this transforms ordinary classrooms into futur-
istic and digitised learning environments;

• Assessment centre — this is a platform that facilitates and auto-
mates a whole range of assessment activities for a school. For 
instance, teachers can create and publish their own customised 
assessment papers, invigilate, mark tests and manage results;

• School management system — this platform is not only user-
friendly, it also brings efficiency and effective standardisation into 
school operations, saves time, reduces paper trails and enhances 
communication among all key players at school;

• Smart study pack or tab — this is a platform that can be used or 
accessed anytime and anywhere, from home or classroom. It main-
tains the continuity of learning;

• Smart study app — mobile phone based, this app covers the syl-
labus from grade R-12. Learners can study at their own pace and 
in their own space. It is anchored in three learning requirements: 
learn, practice and test; and 

• Career assessment programme — a psychometric-based test spe-
cifically for grades 9 to 12 to help identify strengths by assessing 
personality, aptitude and career preference. This helps learners to 
make informed choices about suitable career paths. 

Teachers are able to 
finish the syllabus 
within a very short 
space of time and this 
gives them enough 
time to do revision.
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READ Educational Trust 
has announced a writing 
competition aimed at 
young minds .  Cal led 
Word Warrior 2016, the 

competition aims to grow a culture 
of reading and writing among 
young readers, particularly learners 
between the ages of nine and 16. 

Entrants are encouraged to write 
about any subject that excites them, 
be it fiction or non-fiction. Non-
fiction stories could include an illus-
trated recipe book, the history of 
their family, a biography or a piece 
on their favourite sport. Fictional 
stories could be based on adven-
ture, horror, fantasy or any genre of 
choice. 

The winning story will win awe-
some prizes for their school: books 
worth R5 000 and a R1 000 voucher 
for themselves. 

Said READ’s Lizelle Langford: 
“We believe that literacy is funda-
mental to a child’s growth. We want 
to give children an opportunity to 
showcase their talents and at the 
same time encourage reading and 
writing at an early stage.”

Entrants should please note the 
following:
• Stories should not be longer than 

three A4 pages or six A5 pages. 
• Participants’ name, age, contact 

details and schools name must 
accompany each entry and should 
reach READ by October 21, 2016. 

• The winning story will be 
announced in November 2016. 

• The judges’ decision will be final 
and no correspondence will be 
entered into.

For more information, visit:  
http://www.read.org.za

It is crucial to cultivate a culture of writing and reading among young  readers.  
Photo: Oupa Nkosi
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educationDefine tomorrow.

Would you like 
to become a 
professional 
teacher?
Enrol for a Bachelor of Education 
or Postgraduate Certificate in Education.

For more details go to 
www.unisa.ac.za/apply

We believe that 
literacy is fundamental 
to a child’s growth.
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Thabo Mohlala

Sabina Thabethe had her 
work cut out for her when 
she took up the reins at 
L e u b a n e n g  P r i m a r y 
School in a rural village of 

Marulaneng, situated about 60km 
from Mokopane in Limpopo. 
Teacher morale was at its lowest; 
most of the learners came to school 
hungry and the school building was 
falling apart. In addition her arrival 
coincided with the introduction of 
the outcomes-based education 
(OBE) system, which most teachers 
struggled to implement. She had to 
come up with a master plan to turn 
the situation around, ensure her 
staff share her vision and more 
importantly, that they were willing 
to execute it.

First thing first
The first thing she did was to organ-
ise school-based workshops to train 
and motivate her staff to under-
stand the benefits of the new cur-
riculum. She also got them involved 
in developing the school’s mission 
and vision statements to provide a 

sense of direction. Thabethe soon 
realised there was a lack of commit-
ment and discipline among both 
learners and teachers, so she intro-
duced strict control measures such 
as attendance registers to properly 
monitor teachers’ leave days. This 
not only drastically reduced high 
absenteeism but also brought a new 
sense of responsibility and focus to 
the whole school community. “Time 
management was another area of 
concern, and I made sure I led by 
example by always being punctual; 
this helped stamp out late coming,” 
says Thabethe.

School infrastructure
After successfully mobilising teach-
ers and getting them to buy into her 
vision, Thabethe turned her atten-
tion to the school’s infrastructure. 
“The school was built in 1957 and 
it badly needed some refurbish-
ment. Here again, I led from the 
front and solicited financial sup-
port. My first port of call was the 
provincial department of education, 
whose response was positive. They 
built us two blocks of classrooms 
and toilets.” Other donors stepped 
in and a strongroom — in which 
they store the school’s equipment 
and valuables — and a mini com-
puter laboratory were added to the 
infrastructure. 

Food garden
But one project that remains clos-
est to Thabethe’s heart is the 
school’s food garden, which she set 
up after she became aware of the 
high levels of poverty at the school 
and in the community. “The first 

Principal

Principal 
turns school 
around
Sabina Thabethe 
introduced a food 
garden at her school 
because hungry 
learners cannot 
concentrate 

Sabina Thabethe takes a walk in the school’s food garden. Photo: Supplied

The food garden 
complements the 
national school-
feeding scheme. For 
instance, the national 
feeding scheme’s 
menu currently 
includes butternut, 
carrot and cabbage 
and the school added 
union, beetroot and 
green pepper to it.

For the best results, 
what choices do you make?

 
 

Competition closes 30 September 2016. For competition Ts & Cs please visit www.bestresults.co.za
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thing I noticed was that a majority 
of learners were orphans and vul-
nerable (OVC). They badly needed 
assistance in terms of food, clothes 
and in applying for grants from the 
department of social services,” says 
Thabethe. The food garden comple-
ments the national school-feeding 
scheme. For instance, the national 
feeding scheme’s menu currently 
includes butternut, carrot and cab-
bage and the school added union, 
beetroot and green pepper to it. 

Leubaneng has also affiliated 
to Eco-Schools and have forged 

partnerships with organisations 
involved in similar initiatives. One 
of their main supporters is the pro-
vincial department of agriculture, 
which provides them with tech-
nical and professional expertise. 
Heartbeat, an NGO involved in the 
OVC sector, provides a range of 
specialised interventions includ-
ing clothes, food and help with 
homework.

Awards
Thanks to the food garden project 
the school has won several awards, 
with their recent and biggest one 
being Nestle Community Nutrition 
Awards. They won at both provin-
cial and national levels, bagging 
combined cash prizes of R30 000. 
Thabethe says the school has raised 
awareness among residents about 
the importance of growing their 
own vegetable gardens to deal with 
the rampant poverty. 

Under Thabethe the school has 
also done well academically; learner 
performance has consistently 
improved in the Annual National 
Assessment tests. Their enviable 
list of accolades includes, among 
others: the department of agricul-
ture’s “Young Aspirant Farmer of 
the Year”; “Stars in Education” and 
“Amazing Teacher” awards. The 
school has also been adopted by Pep 
Stores, which provides professional 
teacher development.

Thabethe has since left the school and 
is currently a circuit manager in 
Warmbaths, Limpopo



A total of 25 high schools from Tlokwe area offi ce took part, with 3 028 students in attendance. More than 50 exhibitors participated, with 50 
volunteers from JB Marks alumni and local youth. 

JB Marks’s family attended the event and accompanied JB Marks trustees in the wreath-laying ceremony at the JB Marks grave.

JB Marks 2016 Annual Career Expo in Ventersdorp
The 5th Annual JB Marks Career Expo was held on April 25 and 26 2016 at Toevlug Primary School in Ventersdorp in 

partnership with the department of education, Tlokwe area offi ce, under the North West department of education.

mg repro_Teacher June 2016

Learners from Regorogile Combined School, Tsholofelo Seadire and Monica 
Ruele, ask for career advice from SAPS Captain Job Mothibi.

Thobile Nkosi JB Marks graduate (top left) read the JB Marks obituary. The deputy 
director general of the department of education and sports development, 
Stephinah Semashwe, (top centre) urged the learners to take the opportunity 
that JB Marks had given them. “We are very appreciative of the gesture shown 
by NUM. In the near future, we hope to see many graduates from Ventersdorp 
who have benefi ted from this trust.” 

David Sipunzi (top left), chairperson of the JB Marks board of trustees, delivered 
the opening address.

Wreath-laying ceremony by JB Marks trustees, accompanied by the Marks family. 

David Sipunzi lead the Marks family and VIPs to the gravesite to lay the wreaths. 
A moment of silence was observed. Local high school Thuto Buswa did a 
performance during the proceedings. 

The eldest member from the Marks family, “Ouma” Marks (Pictured above) 

The Marks family at the gravesite. 

JB Marks’s great-granddaughter, pastor and lecturer Laurian Marks, said the 
family is very happy about this initiative because it will provide many students 
with a future to be proud of. “We are also happy that our great-grandfather is 
home, and that we can pay tribute to him for all that he has done.”

PART 2 

Exhibition 

Delegates and leaners proceed through the exhibition area.

Promosa Secondary School learners, Catherine Tshetlhane, Zanel Stallenberg, 
and Narisha Kok at the JB Marks Education Trust Fund Career Expo.

Local Pastors (top left) open the event in prayer. Mr Mokobe from the department 
of education, Ventersdorp area, (top right), encouraged leaners to make the most 
of their opportunities and said he was honoured to have the event in his area. 

PART 1 – Opening and Wreath Laying Ceremony

The JB Marks Education Trust Fund was established by the National Union of Mineworkers in 1997, the Trust has 
produced 1008 graduates in mainstream qualifi cations including 18 medical Doctors.
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Richard Hayward

A classroom is a work-
place. It’s not a place for 
children to carry on 
with the chat held with 
friends at break time. 

Where you allow the children to sit 
in your classroom has important 
consequences. The one is the chil-
dren’s level of behaviour as well as 
the quantity and quality of their 
work. Paying attention to where the 
children sit can improve their level 
of attentiveness to what you are 
teaching.

Teachers with good classroom 
management skills are aware of 
where the children sit in their class-
rooms. They have seating plans. 
These teachers know that if the chil-
dren are sitting in the right seats, 
there’s every likelihood that good 
teaching and learning will follow.

Children often plead with teach-
ers to be allowed to sit next to their 
friends. If such pleaders are well-
behaved and hard-working, show 
them your democratic side. Let 
them sit next to their friend. Yet 
not all children fit into such a per-
fect pattern of pupil performance. 

Then it’s time to show such children 
your assertive (not aggressive!) side. 
Those that are most likely to step 
out of line should have their desks 
close to your own. Give them front 
row seats.

Mix genders
One familiar trick to help the chil-
dren focus on their school work 
– especially when the work ethic 
is poor – is to mix up the genders. 
Chit-chat between a boy and a girl 
sitting next to each other can often 
be less likely to happen than two 
children of the same gender.

Many teachers put a struggling 
child next to a high-achieving one. 
The thinking is that the more aca-
demically capable child will help 
the other to improve its’ work and 
sometimes even behaviour. So far 
so good. Yet be careful! If there’s a 
decline in work or behaviour from 
the so-called high achiever, there 
should be a prompt separation.

Arrange desks
How do you personally arrange 
the desks in your own classroom? 
Traditionally, desks are put in rows 
with the teacher talking from the 

front. The teacher is able to instruct 
the whole class with all eyes hope-
fully focussed on her. 

A possible weakness in this 
method can be that the teacher is 
at the centre of all interactions. The 
teacher talks to the individual child 
and vice versa.  

The children do not interact 
enough and learn new work from 
each other. As a result, the teacher 

can mistakenly be seen as the only 
source of knowledge.

Learner interaction
An alternative desk seating arrange-
ment is to have small groups. 
Children sit in desk clusters of 
between four to six learners. This 
approach allows for far more inter-
action amongst the learners them-
selves. Cooperative learning can 
take place. 

Yet again, beware! If not properly 
managed, noise levels go up and 
“social loafing” happens. In “social 
loafing” a few children contribute to 
the group while others do virtually 
nothing. 

A real challenge in thousands 
of South African classrooms is 
that there are too many children 
crammed into too small rooms. 
Group work becomes a huge 
challenge.

Other seating arrangements
Three other desk seating plans 
are the circle, the horseshoe or the 
U-shape. With these seating plans, 
excellent eye-contact with everyone 
else in the room is often possible. 

It makes it easier for anyone to pose 

questions and for everyone to contrib-
ute in whole-class discussions.

Be polite but firm
Once you’ve told the children pre-
cisely where they are to sit in your 
classroom, draw up your seating plan. 
Know where every child is meant to 
sit in the room. Not every child will be 
happy with your decision. There’ll be 
the “chancer” who will quietly change 
his seat hoping that you’ll not notice. 
That’s when you walk up to the cul-
prit and ever-so politely but firmly 
state as you point to his correct seat:

“Sit at that desk, please. Thank 
you!”

Such action by you will be a 
reminder to the whole class that 
there’s only one person in charge. 
That person is you!

This article was inspired by Ashman, 
G’s ‘Make them sit up and take notice’ 
published in the Times Educational 
Supplement, October 2014.

Richard Hayward is a former princi-
pal of two Gauteng schools. He does 
SACE-endorsed courses under the aegis 
of SAQI (South African Quality insti-
tute). His contact details are rpdhay-
ward@yahoo.com and 011 888 3262.

“Sit at that desk, please. Thank you!”

Deciding which learner sits where is very important for classroom management. Photo: Delwyn Verasamy

Teacher Reporter 

Pearson South Afr ica , 
which boasts “the widest 
range of CAPS approved 
textbooks from grades 
one to 12” has launched 
an annual competition 

targeted at teachers that stresses the 
importance of choosing the right 
textbooks to get the best results. 
Called “Best Results”, teachers are 
asked to share their teaching tips 
and stand a chance to win prizes to 
the value of R500 000.

The idea is to improve education 

through the provision of educa-
tional resources and materials, 
learning programmes, tools, places 
of learning and teacher training, 
said Pearson’s Reggie Mokotsi. 

He said they are already provid-
ing “continuous development” to 
teachers and with this competition 

they “seek to reward those teach-
ers who are doing an outstanding 
work”. 

Said Mokotsi: “Through this initi-
ative we want to recognise the great 
work that teachers do in their class-
rooms everyday, as well as reward-
ing those loyal teachers who use 
textbooks. 

We encourage teachers across 
South Africa to share their teaching 
tips with us.”

Teachers who wish to enter the 
competition can visit:  
www.bestresults.co.za or dial 
*120”1994# and state which Pearson 
textbooks they will be ordering in 
2016. 
• The competition closes on 

September 30.

Win exciting prizes by sharing best teaching tips

Calling on teachers to 
get “Best Results”

The idea is to 
improve education 
through the 
provision of 
educational 
resources and 
materials, learning 
programmes, tools, 
places of learning 
and teacher training, 
said Pearson’s 
Reggie Mokotsi.

An alternative desk 
seating arrangement 
is to have small 
groups. Children 
sit in desk clusters 
of between four to 
six learners. This 
approach allows for 
far more interaction 
amongst the 
learners themselves.



13

June 2016 theTeacherPartnership

Thabo Mohlala

Knowing and owning up to 
one’s weaknesses is a key 
step to obtaining the right 
kind of support or inter-
vent ion .  And that  i s 

exactly what Andiswa Tshula did 
when only 47% of her grade 12 
accounting class passed their exami-
nations in 2014. 

Tshula teaches at Ihlumelo High 
School, situated in the small town-
ship of Mbekweni, near Paarl in 
the Western Cape. The school was 
established in 2000 as a Junior 
Secondary; 10 years later it became 
a high school, offering its first mat-
ric class. 

But, according to Tshula, from 
2012 to 2014 her accounting class’s 
performance dipped dramatically. 
In 2012 they obtained a 26% pass 
rate in accounting, the following 
year they got 66%, and in 2014 they 
registered 47%. The same learn-
ers were also doing business stud-
ies and economics as their major 
subjects. 

Tshula thought that perhaps the 
learners were overwhelmed and 
lacked strategies on how to cope 
with the amount of work these sub-
jects required. This, says Tshula, did 
not augur well for them, as it limited 
their chances of being accepted into 
and performing well in tertiary level 
studies. 

Forging partnership
The thought of facing another 
embarrassing performance in 
2015 was something she wanted to 
avoid at all cost. She looked no fur-
ther than Paarl Girls’ High School 
(PGHS). Firstly, it had produced 
impressive results over the years, 
particularly in the very subjects her 
school was battling with. Secondly, 
it is well resourced, and situated 
conveniently nearby her school. 

She approached Elsabe Conradie, 
who teaches accounting at PGHS, 
for assistance. “We wanted her to 
share with us their strategies and 
materials to improve our dismal 
performance,” says Tshula. 

Joint workshops
Conradie readily agreed to lend a 
hand and provided Ihlumelo with 
DVDs, activities and master study 
guides. In addition, Conradie went 
on to organise several Friday after-
noon workshops for learners from 
the two schools who were doing 
accounting. 

Paarl Girl’s hostel was generous 
enough to prepare snacks for the 

Ihlumelo learners during the work-
shops. The learners, says Conradie, 
exchanged numbers so that they 
could contact one another about 
their academic progress. Through 
this, she opines, learners also devel-
oped personal friendships across 
the racial divide. 

Extending support
The direct outcome of this was 
“ inter -community  re lat ion-
ships” where learners and teach-
ers shared and learned from one 
another’s experiences. The sup-
port was expanded to run right up 
to the year-end examinations, and 

included assistance with other sub-
jects such as mathematics, science 
and consumer studies (economics) 
as well as paying for the mentorship 
programme and transport. 

“When the 2016 matric results 
were announced, the Ihlumelo 
pass rate shot up to 92% with two 
distinctions, thanks to Paarl Girl’s 
assistance,” says Tshula.  “We are 
very grateful to Paarl Girls High, 
and in particular, Ms Conradie. The 
outcome of our partnership is there 
for all to see,” says Tshula. 

Conradie says co-operative ven-
tures such as the one her school 
has with Ihlumelo are highly 

recommended by experts within 
the education sector. One of them 
is Pieter Joubert, a retired and well-
respected KwaZulu-Natal-based 
academic. He says “centres of excel-
lence” such as the one Paarl Girls 
and Ihlumelo established “could 
play a major role in the general 
improvement of education in the 
country, if similar collaborations 
could take place more often”. 

Joubert says this clearly illustrates 
the benefit of properly controlled 
tuition according to the group work 
principles, adding “when learners 
discuss problems in well-structured 
groups, success follows”.

Faced with the prospect of half of her 
accounting class failing again, Andiswa 
Tshula didn’t hesitate to ask for help

Networking saves the day

Lizelle Rossouw and Nthabiseng Matsoara comparing notes. Photo: Supplied

Conradie says co-
operative ventures 
such as the one 
her school has with 
Ihlumelo are highly 
recommended by 
experts within the 
education sector.

For 20 years the Teacher has supported, 
analysed, shared information and been a 

loyal companion to the country’s teachers.

Would you like to advertise in this niche 
newspaper or make a contribution 
to basic education by supporting a 

sponsored environment?

To advertise in the Teacher or to discuss 
other commercial or sponsorship 

opportunities, please contact Diane Willis.

Tel: 082 467 11152

Email: dianew@masetlaokamedia.co.za

theTeacher
Nestle Hamper winners are:
Mariam Petersen, Weltevreden in Gauteng; 
Tebogo Pele, Itsoseng in the North West
Cecile De Jager, Paarl in Cape Town
Shiraaz Adams, Athlone in Cape Town
Leslie Klemp, Benoni, Gauteng
Delia Theron, De Aar in the Northern Cape
Leticia Villet, Kuils River in Cape Town
Victor Mokoena, Stilfontein in the North West
M Moses, Pietermaritzburg in KwaZulu-Natal
Morika, George in Cape Town

The prizes will be posted to you soon.
Congratulations to you all!

Look out for more competitions in your favourite 
newspaper, the Teacher
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Johan Human  

T eachers must continu-
ously upgrade their sub-
ject knowledge to be on 
top of their game. This 
wil l  not  only enable 

them to employ the latest and 
effective classroom teaching tech-
niques, but will also impact posi-
tively on the quality and perfor-
mance of the entire education 
system, argues Johan Human. the 
Teacher asked him to elaborate 
further on this point.

In your view, how seriously 
poor are the skills of the 
South African teachers? 
We have to differentiate between 
the skills of newly trained teachers 
and those of established teachers. 
Some excellent new teachers are 
being trained each year, but many 
poorly trained teachers are slip-
ping through the cracks. 

More than half of all teachers in 
South Africa study through dis-
tance learning (mainly through 
Unisa), but it’s common knowl-
edge that some of these gradu-
ates are not at the required level, 
mainly because they could go 
through four or more years of 
study without being assessed on 
their teaching practice. Research 
has shown that many existing 
teachers, especially in the founda-
tion and intermediate phases of 
primary school, struggle with con-
tent knowledge and may even per-
form worse than their students. 
They also struggle to teach read-
ing skills, which are essential for 
primary school learners, as they 
first learn to read and then read to 
learn. 

What factors contribute to 
their underperformance? 
Many external factors contribute 
to teachers’ underperformance, 
including inadequate training, not 
staying abreast with developments 
in their field, lack of resources 
and lack of support from school 
management. 

Do you think re-opening 
teacher training colleges 
would help address under-
performance and poor 
skills? 
Teachers’ poor skills can only be 
addressed through Continuous 
Professional Teacher Development 
(CPTD), which is not always the 
focus of new teacher training col-
leges. Funding the re-opening of 
some of the former colleges will 
be a challenge to government in 
the light of the available financial 
resources for higher education. If 
sufficient financial and qualified 
human resources are made avail-
able, these colleges should assist 
in terms of access to teacher edu-
cation programmes.

If these colleges were to be 
re-opened, how should they 
be re-purposed to ensure 
they produce high-calibre 
teachers? 
They should simply follow best 
practice and employ good academ-
ics and administrators who are 
passionate about teaching. 

Since the closure of the col-
leges, training is now pro-
vided by universities; are 
you happy with the quality 
and the number of gradu-
ates produced every year to 
fill the existing vacancies at 
schools? 
We are not producing enough 
graduates to fill the gaps left by an 
aging teacher corps who are leav-
ing the workplace. The teacher 
attrition rate varies between 4% 
and 6% per annum; between 28 
000 and 30 000 teachers leave the 
system annually.

The latest official initial teacher 
education (ITE) graduation num-
bers are for 2013, when 15 655 ITE 
students graduated, with 8 402 in 
the four-year BEd degree and 7 253 
in postgraduate ITE programmes, 
mostly the postgraduate certifi-
cate of education also known as 
PGCE. 

Why do you think CPTD 
is such an important 
intervention? 
It is essential to ensure that teach-
ers remain up to date with devel-
opments in their area of expertise. 

Despite the current weak-
nesses of the education sys-
tem, are you optimistic we 
will get it right in the end? 
Yes, one cannot simply blame 
the teachers, administrators, 
unions and departmental offi-
cials. We must all work together 
to ensure that every child has the 
best possible chance of success 
in life by addressing each prob-
lem area with understanding and 
compassion. 

Johan Human is chief executive of 
the Embury Institute for Teacher 
Education in KwaZulu-Natal

YEAR ITE FIRST-YEAR ENROLMENTS ITE GRADUATES
BEd Postgrad Total Unisa % BEd Postgrad Total

2004 8 385 4 884 13 229 12,2% 5 962 4 544 10 506

2005 9 240 3 018 12 258 15,8% 4 789 2 837 7 626

2006 7 176 2 292 9 469 25,2% 4 631 2 557 7 188

2007 8 581 2 369 10 950 27,9% 4 162 2 251 6 413

2008 10 129 2 678 12 807 32,4% 3 722 2 437 6 159

2009 13 412 3 142 16 553 35,8% 4 055 2 898 6 953

2010 15 191 3 641 18 832 42,6% 4 673 3 612 8 284

2011 24 236 4 711 28 947 54,1% 5 586 4 954 10 540

2012 24 921 4 817 29 737 58,3% 7 354 5 799 13 153

2013 20 281 6 222 26 503 46,2% 8 402 7 253 15 655

Sources: Reports by the Centre for Development and Enterprise, entitled Teachers in South 
Africa: Supply and Demand 2013–2025 and Hendrik van Broekhuizen of Stellenbosch University: 
Teacher Supply in South Africa — a Focus on Initial Teacher Education Graduate Production.

Update skills regularly

Johan Human believes in continuous teacher training. Photo: Supplied

We are not producing 
enough graduates 
to fill the gaps left 
by an aging teacher 
corps who are leaving 
the workplace. The 
teacher attrition rate 
varies between 4% 
and 6% per annum; 
between 28 000 and 
30 000 teachers leave 
the system annually.

Some teachers 
still struggle to 
teach literacy and 
numeracy skills 
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Writing 
is a skill 
that 
requires 
practice

Jacqui Dornbrack 

A lmost anyone can learn 
to be a good writer. 
Writing, like any other 
skill, will only improve 
if you do it regularly, 

preferably daily. 
Much of the writing done in 

schools involves limited oppor-
tunities for learners to become 
skilled writers. School writing 
often involves completion of work-
sheets and comprehension texts, 
but this kind of writing will unfor-
tunately not develop good writ-
ers. Writing is about generating 
ideas and thoughts and carefully 
thinking about how best to present 
them to achieve your purpose, for 
a specific audience.  Teaching writ-
ing well involves getting learners 
to read, share their thinking and 
planning how, why and what they 
will write; and then spending time 
crafting and re-crafting.  

Some important considerations 
when teaching writing in schools:

Learners enjoy writing when:
• They write on topics that are 

meaningful to them;
• They are allowed to talk about 

their ideas before and during 
writing;

• They have a genuine purpose in 
writing; 

• They have a real audience — 
someone other than the teacher 
who will read their writing;

• They have a forum or space to 
share what they have written 
with colleagues in the class and 
the broader school/community;

• They get to read/listen to what 
their teacher has written; and

• They know that their teacher 
will give them feedback on the 
contents of their writing, and 
not only on superficial language 
and formatting errors.
A fun way of getting learners to 

understand audience and purpose 
is for them to log on (or the teacher 
can do this) to a pen pal site. These 
sites work with emails or by post 
(snail mail). Students may write to 
other students across the world.  
Two such sites are: http://www.
studentsoftheworld.info/menu_
pres.html http://www.mylangua-
geexchange.com/Penpals.asp

Here are some ideas to guide 
your learners:

1. Improving narrative 
and descriptive texts (show 
don’t tell)
When writing narrative or descrip-
tive texts, follow the advice of 
many writers who say writers 
should “show, but not tell” the 
reader. The following two texts 
illustrate this: 

The mother walked into her 
son’s room, which was very untidy.

Instead of:

The mother gingerly opened 
her son’s door. She noticed the 
unmade bed with the crumpled 
sheet and the grubby duvet hang-
ing off the bed’s edge. Unwashed 
clothes lay bundled all over the 
floor. A stale smell, a mixture of 
unwashed laundry, old food and 
sweat hung in the air. A hint of 
smoke reached her nostrils. Dirty 
cups and bowls lay on the desk and 
piles of books and papers covered 
every possible surface.

Now ask your learners to rewrite 
the following “telling” sentence 
to make it more “showing”. They 
should draw on their own expe-
riences and visualise what their 
peers said, did, what it smelt like, 
felt like, and sounded like.

“It was the first day back at 
school after the summer holidays. 
Everyone was excited.”

Here is another example: “I’m a 
writer. Anything you say or do may 
be used in a story.”

2. Encourage your learners to 
read like writers.
One of the most effective ways to 
improve writing is to consciously 
read examples of well-written 
texts and then analyse what made 
them great. This process of ana-
lysing requires that we re-read 
texts a few times and then focus 
on the WHY and the HOW. Once 
we have identified techniques and 
considered the choices the writer 
has made, we should apply these 
techniques to our own writing. 
Theodore Roethke says: “Imitation 
— conscious imitation — is one of 
the great methods, perhaps the 
method of learning to write.” 

Let’s look at the following text, 
which is the opening to a wonder-
ful teenager’s novel, The Giver, by 
Lois Lowry:

“It was almost December, and 

Jonas was beginning to be fright-
ened. No. Wrong word, Jonas 
thought. Frightened meant that 
deep, sickening feeling of some-
thing terrible about to happen. 
Frightened was the way he had felt 
a year ago when an unidentified 
aircraft had flown over the com-
munity twice. He had seen it both 
times. Squinting towards the sky, 
he had seen the sleek jet, almost a 
blur at its high speed, go past, and 
a second later heard the blast of 
sound that followed.” 

Some questions to think about 
with regards to the choices that 
Lois Lowry has made in this 
extract from her novel:
a) What has the author told us 

about the character of Jonas?
b) What does the author not tell 

us that we are expected to infer 
from this text?

c) Why does the author begin her 
novel with how Jonas is feeling 
(and not who he is)?

d) Why does the author repeat 
“frightened” so many times? 
What is the effect of this?

e) What is unusual about the 
author’s sentence construction?

f) What are possible reasons why 
the author has used these unu-
sual sentences? 

g) How does the author capture the 
effects of speed of the jet?
Now ask your learners to write 

a beginning to a short story. In it 
they must copy some of the aspects 
discussed above, such as:
• Introduce a character by focus-

ing on what he/she is feeling;
• Allow the character a range of 

words describing this feeling, 
and provide an example of when 
they felt this before;

• The example should be written 
in a way that the reader can pic-
ture the scene; and

• Experiment with the use of 

unusual sentence constructions, 
such as using only one or two 
words in a sentence. 

3. Use a process approach to 
teach a specific genre, for 
example a review.
Under  CAPS (Curr icu lum 
Assessment Policy Statements), 
senior and FET (Further Education 
and Training) phase learners are 
required to write reviews. Rather 
than write a review of a book, ask 
your learners to write a review 
of a friend’s Facebook page (the 
friend will have to give permis-
sion, of course!) after having 
analysed some of the features of 
a review. For example, reviews 
briefly inform the reader what a 
book/film/ website is about, its 
main purpose, and then provide 
an opinion as to its merits and 
shortcomings.

 With your learners, discuss 
the various features of Facebook 
(profiles, updates, pictures, tag-
ging, groups, events) and col-
laboratively compile a review of 
one. This collaboration can be 
done on a blackboard, flipchart 
or computer. It’s important that 
the learners, together with their 
teacher, go through the process 
of writing in a particular genre 
or style. Thereafter, learners can 
be asked to write their own drafts 
independently. 

Dornbrack can be contacted at: 
jdornbrack@uwc.ac.za

This piece was contributed as part of 
a series of articles by the Reading 
Association of South Africa

“If I waited for 
perfection I would 
never write a word” 
— author Margaret 
Atwood

Writing helps generate ideas and thoughts as well as how to present them. Photo: Delwyn Verasamy

One of the most 
effective ways to 
improve writing is 
to consciously read 
examples of well-
written texts and then 
analyse what made 
them great. This 
process of analysing 
requires that we re-
read texts a few times 
and then focus on the 
WHY and the HOW
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Take initiative

Sumayyah Wariawa 

I have been a teacher for 12 
years. I taught in London, 
Durban and Johannesburg. 
My experience ranges from 
teaching three- to 19-year-

olds.  My dad is a teacher and watch-
ing him teach at his school, listening 
to the love he had for the learners 
and hearing his stories about his 
profession inspired me to follow in 
his footsteps. 

I love teaching. I see it as a call-
ing and not just a job. I love coming 
to work to see what each day in my 
classroom will bring. Every moment 
is filled with something different. 

Teaching teenagers makes me 
realise that every individual has 

some kind of gift and that as educa-
tors we should try and help learners 
to dream, believe and achieve their 
potential. 

Positivity
I feel that many of my colleagues 
have lost their passion for teaching 
and that is such a sad thing. If you 
love what you do, you will be good at 
it and you can influence others in a 
positive way. 

The world is tough enough; we 
need positivity, especially in the 
classroom. For me there’s never 
a dull moment in the world of 
teaching. 

As a teacher you can learn 
from the learners and they can 
learn from you — it is a two-way 
street of respect and learning.  
And that is why there is always a 
new lesson to be learnt — a life les-
son as well as an academic one. 

I believe that if you use love to 
win over the learners, encourage 
and get them to love school, they 
will love you back and they will try 
to do well, not only to please you as 
their teacher, but to better their own 
lives. 

Projects 
When I returned from London to 
South Africa, I decided I want to 
work in a government school. I had 
heard that it could be challenging 
and that is exactly what I wanted. 
Soon after I took up my post at 
Liverpool Secondary School in 
Benoni, East Rand, I embarked on 

a few projects for the school. These 
included:
• Revamping the bathrooms;
• Securing sponsorships from paint 

companies to revitalise some 
classrooms; and

• Refurbishing change-rooms for 
the girls’ soccer team, and finding 
sponsors for sports equipment.

Power of reading
One of my latest projects, which 
I am most proud of, was to get the 
school library up and running again 
after many years of neglect. I believe 
that reading is the gateway to the 
world. Reading is something that 
allows you to travel from one spot to 
many different universes. 

I have always been an avid reader 
and when I saw that there was a need 
for the library to be spruced up, I 
thought that was a great opportunity 
to make a difference. Some learners 
were excited and helped out. It was 
a great way of getting to know them 
and learning what interested them. 

The library is also a place where 
children can do their homework 
after school, during holidays or 
break time. 

Reading is so important in devel-
oping one’s imagination as well as 
creative writing skills. The learners 
have been so receptive and enthusi-
astic, and it has been heart-warming 
to see positive responses from par-
ents as well.

How it all came together
After I recognised the need for a 
library, I approached the school 
management, who supported my 
plan. 

I then took pictures of the current 
derelict state of the library and put 
together a proposal, which I sent 
out to various companies, includ-
ing some of my friends and family 
members. 

Because I have been doing pro-
jects and working with them, some 
of the companies were very excited 
to get involved and I was flooded 
with sponsorships. 

I also approached local book-
stores, neighbouring schools and 
used social media to inform peo-
ple of my initiative. In the end the 
response was overwhelmingly posi-
tive, as people donated ample funds 
and books.

When you see 
a problem, take 
steps to address it 
instead of waiting 
for instruction

Sumayyah Wariawa sitting in a school library she helped renovate. Photo: Madelene Cronje

I have always been an 
avid reader and when 
I saw that there was 
a need for the library 
to be spruced up, I 
thought that was a 
great opportunity to 
make a difference.
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